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Abstract

Physical education has great potential as a means of social inclusion in the school environment,
especially for students with special needs. This article aims to explore the role of physical
education in building positive social interactions and strengthening a sense of togetherness
among students with and without special needs. Using a qualitative approach, this study was
conducted through in-depth interviews and participant observations in three inclusive schools
in Indonesia. The results showed that physical education provides a participatory space that
can reduce stigma, increase empathy, and facilitate collaboration between students. Physical
activities that are designed in an inclusive manner encourage the active involvement of all
students, which ultimately strengthens the social acceptance and self-confidence of students
with special needs. This article emphasizes the importance of training physical education
teachers on inclusive teaching strategies and providing facilities and infrastructure that are
friendly to the disabled. Thus, physical education can be an effective medium in forming an
inclusive school community that values diversity.
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Introduction

Physical education has long been an integral part of the education system, not only as a means
to improve students' physical health, but also as a vehicle for character building and social
interaction. In the context of inclusive education, physical education plays an important role in
developing values of togetherness, tolerance, and respect for differences. Especially for
students with special needs, physical education can be a strategic medium in creating
participatory spaces and building equal social relationships with other students.

Inclusive education itself refers to an educational approach that seeks to accommodate all
children, regardless of their physical, intellectual, social, emotional, language, or other needs.

In this approach, students with special needs are not placed in separate schools or classes, but
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rather learn together with their peers in regular classes. This concept is in line with the
principles of social justice and human rights to gain equal access to education.

However, the implementation of inclusive education still faces various challenges, especially
in the context of physical education. Physical activities that are physical and competitive often
create barriers to participation for students with physical or intellectual disabilities. On the
other hand, if physical education is designed inclusively, then these activities can be an
effective means to strengthen social relationships between students with and without special
needs.

In recent decades, attention has been growing to the importance of social inclusion in schools.
Research shows that students with disabilities tend to experience social isolation and lack of
participation in group activities, which negatively impacts their psychosocial development.
Therefore, it is important to create a learning environment that supports the active participation
of all students, including in physical education. Inclusive physical education can be a bridge to
overcome these barriers.

In Indonesia, the implementation of inclusive education has been regulated in various
regulations, such as Law Number 8 of 2016 concerning Persons with Disabilities, and
Regulation of the Minister of Education and Culture Number 70 of 2009 concerning Inclusive
Education. However, in practice, many schools still face limitations in terms of human
resources, teacher training, and supporting facilities. This has implications for the quality of
the implementation of inclusive physical education.

Physical education teachers have a central role in creating an inclusive environment. They are
required to have adequate pedagogical competence in managing heterogeneous classes, as well
as the ability to design activities that can be followed by all students. In addition, teachers must
also be able to build a classroom culture that supports acceptance and empathy between
students. For this reason, ongoing professional training is essential so that teachers can develop
adaptive learning strategies.

Inclusive physical education requires a flexible and creative approach. Some strategies that can
be applied include modifying physical activities to suit students' abilities, using assistive
devices to support the participation of students with disabilities, and forming heterogeneous
learning groups. In its implementation, active involvement from the entire school community,

including students, teachers, and parents, is essential to creating an inclusive school climate.
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Social inclusion in physical education is also closely related to the development of character
values, such as cooperation, sportsmanship, and mutual respect. Through physical activities
carried out together, students can learn to understand differences, appreciate individual
uniqueness, and build positive relationships. This contributes to the formation of a healthy and
supportive social environment in schools.

In practice in the field, there are various examples of successful implementation of inclusive
physical education. For example, several inclusive schools in Jakarta and Bandung have
succeeded in integrating students with special needs in sports activities such as group
gymnastics, traditional games, and light sports competitions. These activities not only increase
the participation of students with disabilities, but also strengthen social interaction and
solidarity among students.

However, challenges remain. Teachers often face a dilemma in designing a curriculum that
balances academic demands and individual student needs. In addition, limited facilities such as
inaccessible fields or sports equipment that are not disabled-friendly are obstacles in
themselves. Therefore, support is needed from schools and the government to provide adequate
facilities.

It is also important to involve students in the planning and evaluation process of physical
education activities. By involving students, including those with special needs, in decision-
making, they will feel valued and have a sense of ownership of the learning process. This will
increase their motivation and confidence in participating in physical activities.

This study aims to examine in depth how physical education can function as a means of social
inclusion for students with special needs. Using a qualitative approach, this study explores the
experiences of teachers and students in implementing inclusive physical education in inclusive
schools. The main focus of the study is to identify learning strategies, challenges, and the
impact of physical education on students' social interactions.

By strengthening the role of physical education within the framework of inclusive education,
it is hoped that schools can become truly friendly places for all children, without exception.
Furthermore, inclusive physical education can be the foundation for forming a more just, equal,
and diversity-appreciating society. Therefore, the urgency to develop policies, training, and
curricula that support inclusive physical education is very important in our national education

agenda.
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Research methods

This study uses a qualitative approach with a case study method. Data were obtained through
direct observation of physical education activities and in-depth interviews with teachers and
students from three inclusive schools in Jakarta and Bandung. Purposive sampling technique
was used to select relevant participants. Data were analyzed using a thematic approach to

identify important patterns related to social inclusion in physical education.

Discussion

The results of the study from observations and in-depth interviews showed that physical
education can be an effective vehicle for strengthening social inclusion in the school
environment. Physical activities such as team games, group gymnastics, and recreational sports
have been shown to encourage more intense social interactions between students with and
without special needs. Students with special needs who previously tended to be isolated began
to show the courage to actively participate and communicate with their friends. Physical
education teachers said that these moments were the starting point for the formation of mutual
trust among students.

By actively engaging in fun and collaborative physical activities, students with special needs
begin to be seen as part of the whole class community. Peers are more understanding of their
condition and show empathy and support. This reduces the negative stigma that is often
attached to students with disabilities and strengthens their social acceptance in the school
environment.

Physical education teachers play a key role as facilitators in creating an inclusive atmosphere.
They modify physical activities to make them more flexible and accessible to all students, for
example by simplifying game rules, reducing competitive pressure, and providing extra time
for students who need it. Teachers also actively instill the values of tolerance, cooperation, and
respect for diversity in every learning session.

Despite the many good practices found, several challenges remain in the implementation of
inclusive physical education. These include the lack of teacher training in addressing the
diversity of student needs, limited access to assistive devices or sports facilities that are friendly

to the disabled, and the lack of support from schools in developing a curriculum that is
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responsive to inclusion. Several teachers reported that they still find it difficult to design
effective and equitable learning for all students simultaneously. Participation in inclusive
physical education provides significant psychosocial benefits for students with special needs.
They report increased self-confidence, feelings of belonging, and enjoyment in participating in
school activities. Students also show improvements in social skills, such as communication
skills, cooperation, and emotional management in group situations.

The involvement of parents, classroom teachers, and peers in supporting inclusive physical
education is critical to the success of the program. Schools that build open communication with
parents and educate the entire school community about the importance of inclusion tend to be
successful in creating a supportive and collaborative environment.

With these findings, it can be concluded that physical education is not only related to physical
activity alone, but also has a very important social dimension in forming an inclusive culture
in schools. To optimize its role, collaborative and systemic efforts are needed from all parties

involved in the world of education.

Conclusion

Physical education has a strategic role in creating an inclusive learning environment for

students with special needs. Through physical activities that are designed in a participatory and

inclusive manner, students can build a sense of mutual respect, empathy, and cooperation. It is

important for schools to provide teacher training and supporting infrastructure so that physical

education can truly become a vehicle for social inclusion.
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