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Abstract  
Teachers’ competence in selecting and implementing appropriate learning models is essential to improve 

the quality of classroom instruction. However, preliminary observations at SMP Negeri 4 Baradatu 

indicated that teachers’ ability to apply learning models was not yet optimal and learning practices 

tended to remain teacher-centered. This study aimed to improve teachers’ competence in the use of 

learning models through training activities within a School Action Research framework. This research 

employed a two-cycle School Action Research design involving 20 teachers. Each cycle consisted of 

planning, action, observation, and reflection stages. Data were collected using a questionnaire based on 

competency indicators, including understanding learning model concepts, selecting appropriate models, 

explaining syntax, adjusting time allocation, determining media and learning resources, and aligning 

assessment strategies. Data were analyzed using descriptive quantitative techniques by calculating 

percentage scores for each indicator and overall averages. The results showed that teachers’ average 

competence increased from 72% in Cycle I (sufficient category) to 81% in Cycle II (good category). 

Significant improvements were observed particularly in explaining model syntax and selecting models 

appropriate to teaching materials. The findings indicate that reflective practice within the action research 

cycle contributed to continuous professional improvement. In conclusion, training integrated with 

School Action Research effectively enhanced teachers’ competence in implementing learning models 

and promoted sustainable professional development. 
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Introduction 

The world of education is developing more rapidly and more complex, the educational problems 

faced are not challenges that are left alone, but require constructive thinking in order to achieve the 

quality of good educational goals. The problem in question includes the ability (competence) of teachers 

to teach because teachers as people who are in direct contact with students should have good abilities in 

the implementation of the learning process. Teachers must master four main competencies, namely 

pedagogic, personality, social, and professional (Musfah, 2012). These four competencies are integrated 

in teacher performance. 
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A teacher must have a personality, master the subject matter and teaching methods as his or her 

competence. Without this, teachers will fail in carrying out their duties as an educator. Because teaching 

competence must be possessed by a teacher in managing learning activities. Teachers play an important 

role in realizing educational goals. This is because teachers are the spearhead of teaching activities in 

schools that directly deal with students, so without the role of teachers, learning activities cannot run 

well. 

A teacher must have skills and expertise about teacher training. Ability and proficiency are the 

basic capital for a teacher in carrying out his duties. Teaching is organizing student activities in a broad 

sense. The role of teachers is not only to provide information, but also to direct and provide learning 

facilities so that the learning process is more adequate.  Teachers who have teaching skills will be able 

to create an effective, efficient, and fun learning environment and will be better able to manage their 

classrooms so that student learning outcomes are at an optimal level. Ability (competence) in the 

learning interaction process can be an extrinsic motivation tool, in order to provide encouragement from 

outside the student.  

Based on initial observations at SMP Negeri 4 Baradatu, it is known that teachers have prepared 

learning planning and the implementation of the learning process, but it has not been optimal in its 

management. Teachers do not actively involve students in the learning process so that learning is still 

teacher-centered.  Observing this, there needs to be changes and renewal, innovations or movements to 

change the mindset towards achieving educational goals to optimize student potential. The teacher's 

efforts in regulating and empowering various learning variables are an important part of the success of 

students in achieving their planned goals. Teachers must understand various learning models and apply 

them in the learning process.  A learning model is a planning or a pattern that is used as a guideline in 

planning learning in the classroom. The learning model refers to the learning approach to be used, 

including teaching objectives, stages in learning activities, learning environment, and classroom 

management (Trianto, 2010).  

The selection of learning models includes a broad and comprehensive learning model approach, 

so that teachers are expected to be able to choose a learning model that is in accordance with the material 

being taught. Learning models can be classified based on their learning objectives, syntax (sequence 

patterns) and the nature of the learning environment. The syntax (sequence pattern) of a learning model 

is a pattern that describes the sequence of the overall stages that are generally accompanied by a series 

of learning activities. The syntax (sequence pattern) of a particular learning model clearly shows what 

activities should be carried out by the teacher or student. The syntax (sequence pattern) of various 

learning models has the same components. Each learning model requires a slightly different 

management system and learning environment. For example, the cooperative learning model requires a 

flexible learning environment such as easily moving desks and chairs. In the discussion learning model, 

students sit on benches arranged in a circle or like horseshoes. Meanwhile, the direct learning model of 

students sits face-to-face with the teacher. 

The diversity of learning models is an effort to provide various alternatives in the learning 

strategies to be delivered in order to be in harmony with the level of cognitive, affective, and 

psychomotor development of students in junior high school.  Training is a process by which people 

achieve certain abilities to help achieve organizational goals (Mathis, 2002). This process is tied to 

various organizational goals, training can be viewed in a narrow or broad way. On a limited basis, 

training provides employees with specific and knowable knowledge and skills that are used in their 

current jobs. Ivancevich (2008), put forward a number of important points which are outlined below: 

Training is "a systematic process to change the work behavior of an individual/group of employees in 

an effort to improve organizational performance". Training is related to the skills and abilities required 

for the job currently undertaken. Training is oriented to the present and helps employees to master 

specific skills and abilities (competencies) to succeed in their jobs. 

According to Siagian (2008), the definition of training is the teaching and learning process using 

certain techniques and methods, conceptually it can be said that training is intended to improve the skills 

and ability of a person or a group of people. Usually, those who have worked in an organization whose 

efficiency, effectiveness and productivity work are felt to need to be improved in a directed and 

pragmatic manner. Based on the description above, the researcher wants to help teachers in schools to 

improve their ability to use the Learning model through training activities. 

In the perspective of modern teacher professional development, training is no longer understood 

as a one-way activity that is incidental, but as part of teacher professional development that is reflective, 
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collaborative, and based on real practice in schools. Effective professional development emphasizes 

collaboration between teachers, active learning, coaching, feedback, and structured reflection on 

learning practices (Adhikari & Budhathoki, 2025; Qaisra & Haider, 2023; Singh, 2025). Various forms 

of professional development such as in-service training, professional learning communities, mentoring, 

and school-based action research have been proven to be able to improve instructional quality and 

encourage changes in teaching strategies in a sustainable manner (Kumar, 2023; Kshetree & Jyoti, 2025; 

Dellegue et al., 2025; Martínez, 2021). Therefore, the training in this study is positioned as part of 

school-based professional development that aims to encourage systematic change in learning practices. 

 

Methodology 

This study uses the School Action Research approach which aims to improve teachers' ability 

to use learning models through training activities. The research was carried out at SMP Negeri 4 

Baradatu in February 2025 by involving all teachers as research subjects totaling 20 people. The research 

design follows an action cycle model consisting of planning, action implementation, observation, and 

reflection, which is carried out in two cycles. The first cycle is focused on providing training on the 

concepts, types, and steps of learning models and simulations of their application. The second cycle was 

carried out based on the results of the first cycle of reflection with emphasis on deepening understanding, 

learning video analysis, reflective discussions, and redrafting the Learning Implementation Plan (RPP) 

that integrates the learning model more systematically. 

The data collection technique was carried out through a questionnaire to evaluate teachers' 

abilities and understanding of the use of the learning model given at the end of each cycle. The research 

instrument was prepared based on the competency indicators for the use of learning models which 

included understanding concepts, selecting models that are suitable for the material, the ability to explain 

syntax, adjusting time allocation, selecting learning media and resources, and determining learning 

outcome assessments. The data was analyzed in a quantitative descriptive manner by calculating the 

percentage of score achievement of each indicator and the overall average to determine the category of 

teachers' abilities in each cycle. The results of the analysis were compared between cycles to identify 

capability improvements as indicators of action success. 

 

 

Results and Discussion 

This research was carried out in two cycles with the implementation of cycle I on Monday, 

February 17, 2025 and Cycle II was carried out on Monday, February 24, 2025. The description of the 

implementation of activities in each cycle is as follows. 

Table 1. Recapitulation of Improving Teachers' Ability in the Use of Learning Models 

No Teacher Ability 

Indicators 

Cycle I 

(%) 

Cycle II 

(%) 

Increase (%) 

1 Understand the concept of 

learning models 

75 75 0 

2 Determining the learning 

model to be used 

75 75 0 

3 Choose a model that 

enables students 

63 81 18 

4 Mention the types of 

learning models 

75 75 0 

5 Explain the steps (syntax) 

of the model 

56 88 32 

6 Determining the model 

according to the teaching 

material 

63 81 18 

7 Adjust time allocation 

with a model 

63 75 12 

8 Define media according 

to the model 

100 100 0 
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9 Determine learning 

activities according to the 

model 

75 81 6 

10 Define the assessment 

according to the model 

81 81 0 

11 Defining learning 

resources 

63 81 18 

 Overall average 72% 81% 9% 

 

Cycle I 

a. Preparation  

      The preparation stage begins with preparing an activity plan and target time for training preparation. 

Furthermore, socialization is carried out by conveying the purpose and objectives and asking for 

permission to organize training activities to the principal. Activity plans are also socialized to peers 

through breafing socialization of training by considering and receiving suggestions from both principals 

and peers. The next activity is to identify the teacher's ability to use the learning model by distributing 

questionnaires to measure the teacher's initial knowledge about the learning model that is often used in 

the classroom during the learning process.The next stage is to make monitoring and evaluation 

instruments, as well as prepare speakers for training activities. 

 

b. Implementation 

Cycle I was held on Monday, February 17, 2025 with a total of 20 participants consisting of all 

teachers of SMP Negeri 4 Baradatu. The activity started at 09.00 WIB. and carried out in the science 

laboratory room. The training was guided by the committee by providing facilities for the presenters to 

deliver material on the use of learning models. Participants participated in the training by listening to 

the speaker's explanations, conducting questions and answers, and discussions about the meaning and 

types of learning models as well as conducting simulations about learning models to activate students 

and train critical thinking skills. The activity ended at 16.00 WIB. 

 

c. Monitoring and Evaluation  

Monitoring and evaluation are carried out on ability and understanding teachers about the learning 

model with the distribution of questionnaires.  The results of monitoring and evaluation in cycle 1 

showed that teachers knew the concept of the learning model with a score of 75%; Teachers are able to 

determine the model to be used in learning with a score of 75%; The teacher chose a model that could 

enable students to learn with a score of 63%; Teachers were able to mention the types of learning models 

that scored 75%; Teachers were able to explain the steps of the learning model with a score of 56%; 

Teachers were able to determine the model that was in accordance with the teaching material with a 

score of 63%; Teachers were able to adjust the time allocation to the model used with a score of 63%; 

Teachers are able to determine the media according to the learning model with a score of 100%; Teachers 

are able to determine learning activities according to the model with a score of 75%; Teachers are able 

to determine the differentiation of learning outcomes according to the model used with a score of 81% 

and teachers are able to determine learning resources with a score of 63%. The average results of the 

evaluation of teachers' abilities in ability and understanding of the use of learning models in cycle 1 

training received a score of 72% or included in the sufficient category. 

 

d. Reflection 

Monitoring and evaluation of the assessment of teachers' ability to understand the learning model 

shows that several indicators are good but there are still indicators that need to be improved. Aspects 

that are good include the following indicators: teachers know the concept of learning models, teachers 

are able to determine the models to be used in learning, teachers are able to name the types of learning 

models, teachers are able to determine media according to the learning model, teachers are able to 

determine learning activities according to the model, teachers are able to determine the assessment of 

learning outcomes according to the model used.  Meanwhile, the aspects that must be improved are that 

teachers choose models that can activate students in learning, teachers are able to explain the steps of 

the learning model, teachers are able to determine models that are in accordance with the teaching 
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materials, teachers are able to adjust time allocation to the model used and teachers are able to determine 

learning resources.  

 

Second Cycle 

 

a. Preparation 

Cycle 2 will be held on Monday, February 24, 2025, starting at 08.00 WIB and ending at 16.00 

WIB. Based on the reflection of cycle 1, the things that need to be improved are the aspect of exploration, 

the activeness of teachers in creating and making alternative problem solving that is still in the category 

of sufficient.  

 

b. Implementation 

The activity began with filling out the participant attendance list, followed by training.  The trainees 

were shown video shows of several learning models. The video screening is intended to strengthen 

participants' understanding of the steps of each learning model in learning activities. The next step is to 

have a discussion about the video show and things that are not understood and become difficult for the 

participants. The next activity participants did the independent task of recompiling the lesson plan that 

implemented the learning model, as an improvement on the lesson plan made in cycle 1.  

 

c. Monitoring and Evaluation  

Monitoring and evaluation of mentoring activities are carried out to find out the extent of the 

implementation of the activity, and the improvement and achievement of goals. The results of 

monitoring and evaluation of teachers' abilities and understanding in the use of learning models in cycle 

2 showed that teachers knew the concept of learning models with a score of 75%; Teachers are able to 

determine the model to be used in learning with a score of 75%; The teacher chose a model that could 

enable students to learn with a score of 81%; Teachers were able to mention the types of learning models 

that scored 75%; Teachers were able to explain the steps of the learning model with a score of 88%; 

Teachers were able to determine the model that was in accordance with the teaching material with a 

score of 81%; Teachers were able to adjust the time allocation to the model used with a score of 75%; 

Teachers are able to determine the media according to the learning model with a score of 100%; Teachers 

are able to determine learning activities according to the model with a score of 81%; Teachers are able 

to determine the assessment of learning outcomes according to the model used with a score of 81% and 

teachers are able to determine learning resources with a score of 81%. The average results of the 

evaluation of teachers' abilities in ability and understanding of the use of the 2nd cycle learning model 

received a score of 81% or included in the good category. 

 

d. Reflection 

The results of monitoring and evaluation of cycle 2 show that almost all indicators have improved. 

The results of the discussion concluded that the follow-up in overcoming the weaknesses of cycle 2 will 

be improved in the implementation of daily tasks as teachers in the learning process. The assessment of 

teachers' ability to understand the learning model carried out through questionnaires showed an increase 

with an average score of 81%.  

Based on the monitoring and evaluation of the implementation of cycle 2 training activities, it can 

be concluded that the teacher's ability to implement the learning model has increased. In general, the 

results of cycle 2 training activities are in the good category. Thus, overall the achievement of training 

objectives in cycles 1 and 2 with indicators of improving teachers' ability to understand learning models 

has been achieved.  

 Thus, overall the achievement of training objectives in cycles 1 and 2 with indicators of improving 

teachers' ability to understand learning models has been achieved. The improvement of teachers' abilities 

from cycle I to cycle II shows that reflective practices in School Action Research play an important role 

in the process of improving learning. The plan–act–observe–reflect cycle model allows teachers to 

identify weaknesses at an early stage, then make improvements in the next cycle (Camović & Bećirović-

Karabegović, 2025; Crawford, 2022; Kydyrbekova et al., 2025). This approach not only improves 

teachers' conceptual understanding, but also results in transformational learning, where teachers are 

aware of old practices that are less effective and switch to strategies that are more relevant to students' 

needs (Martínez, 2021; Tian, 2025; Singh, 2025). Thus, the increase in score from 72% to 81% is not 
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just an increase in numbers, but reflects the occurrence of a reflective and continuous professional 

learning process in the school environment. 

 

Conclusion 

Based on the results of the research and discussion, the following conclusions were obtained: 

1. The results of the study showed that teachers' ability to use the learning model increased from 

71% in cycle 1 to 81% in cycle 2 

2. Teachers already have the ability to use the learning model, but in its implementation there needs 

to be guidance 

3. It is recommended to teachers to use interesting learning models so that students are more 

motivated to follow the learning well. 
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